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“Learning together hand in hand with our friend Jesus.” 

 

 

 

 

 

 



Reading at St Mary and St Michael’s  

 

• St Mary and St Michael’s teaching of reading is underpinned by the most up-to-date research.  The 

primary model for the teaching of reading from Nursery through to Year Six is The Simple View of 

Reading. 

 

 

• The Simple View of Reading can also be understood through Scarborough’s model 

 

 
 

 

• The school recognises that good readers need both excellent word recognition processes and excellent 

language comprehension processes. 

• Word Recognition and Language Comprehension are taught in each year group at the appropriate 

intensity and focus for the needs of pupils (this includes any intervention that may be required).



Whole School Reading Overview 2022/2023 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 
N

u
rs

e
ry

 

Core texts 

Owl Babies 

Who is in my family 

Whatever Next 

Cardbox engineering 

The dinosaur that pooped 

a planet 
Myth Atlas 

Monkey Puzzle 

Amazing animal babies 

Norman the slug with the 

silly slug 
I can grow a flower 

The very hungry caterpillar 

I am growing 

Core rhymes 

Twinkle Twinkle little star 

Humpty Dumpty 

One, two buckle my shoe 

Jack and Jill 
I’m a little teapot 

Pat a cake 

Baa Baa Black sheep 
Mary had a little lamb 

Row, row, row your boat 

Hickory Dickory Dock 
Wind the bobbin up 

10 Current buns 

Title Miss Muffet 
Tommy thumb 

10 Fat sausages 

Incey Wincey Spider 

High Frequency 
words 

N/A N/A N/A N/A the, and, a, to, I he, of, mum, dad, in 

Phonics 
Sound discrimination • Sound discrimination. 

 
• Beginning to name 

single sounds. 
• Know most of the 

single sounds 

• Beginning to blend 
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e
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p
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o

n
 

Core texts 
Perfectly Norman 

The human body 

On one tree hill 

Cardboard art book 

No, Nancy No! 

Pop up London 

We’re going on a bear hunt 

Learn about bears 

Supertato! 

tbc 

Tbc 

Core rhymes 

Ten in a bed 

Miss Polly had a dolly 
Hey Diddle Diddle 

Ten green bottles 

Little boy blue 
Sing a song of sixpence 
Lucy locket 

Ten little Indians 

Oranges and lemons 
The grand old Duke of 
York 

 

Little rabbit Foo Foo 

Teddy bear, Teddy bear 
Twenty little snowmen 
Alice the camel 

One man went to mow 

Wee Willie Winkie 
Mary, Mary quite contrary 

Pussy cat, pussy cat 

Little Jack Horner 
Little Bo Peep 

High Frequency 
words 

I, am the, can, a, my, mum, 
play, he, like, dad, we, 

was, go, cat, you, so, me 

for, and, to, yes, is, on, at, 
see, she, dog, in, no 

up, look, are, said, this, 
day, going, big, all, they, 

went, of 

away, it, come 
Revision 

Reception words 
Spelling 

Applying 
Phonics 

Set 1 sounds and blending 

• Starting to decode regular words and read them out 
loudly. 

Set 1 graphemes 

• Reading simple sentences with more fluency and 
accuracy. 

• Graphemes: th, sh, ch, ng, nk 

Set 2 graphemes 

• Read sentences fluently. 

• Reading accurately and confidently. 

• Graphemes: th, sh, ch, ng, nk, ay, ee, igh, ow,oo 

Non-fiction  
• Introduce non-fiction texts. 

• Group non-fiction and fiction text. 

• Contents page 

• Blurb at the back 
 

• Retrieve information from non-fiction texts 
 

Reading 
behaviour 

• Introduce reading behaviour: 
➢ How to sit properly 

➢ How to hold a book, care for books; 

• Reading for pleasure 

• Reading with fluency and understanding 

• Reading for pleasure 
 

• Reading with fluency and understanding 

• Reading for pleasure 
 

Reading 
strategies and 
understanding 

• Sound out tricky words 

• Read from left to right across and between pages; 

• Difference between front and back from book; 

• Where to start reading; 

• Identify between picture and text; 

• Return sweep 

• Left page before right page 

• 1:1 matching by using reading finger 

• Difference between a letter and a word 

• Capital and lower case letters 
 

• Uses vocabulary and forms of speech that are 
increasingly influenced by their experiences of 

books. 

• Enjoys an increasing range of books. 

• Sound out tricky words 

• Punctuation (.? !) 
 

• Successfully uses a range of strategies to read 
unfamiliar vocabulary: 

➢ Sounding out tricky words 
➢ Chunking 
➢ Re-read and check it make sense (self-

monitoring) 

➢ Describe main events of what they read. 

• Demonstrate understanding when talking with others 
about what they have read. 
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1
 Core texts Kakadu Jack The Gruffalo’s child Lost in the Toy Museum Traction Man Where the Wild Things Are Red Riding Hood 
Poetry Lost Poems Performance Poetry Rhymes with predictable and repeating patterns 

Core Rhymes 
Sing a son a sixpence 

The grand old Duke of 
York 

Wee Willie Winkie 

Little Jack Horner 

Old Mother Hubbard 

Three little kittens 
January brings the snow 

As I was going to St Ives 

See saw Margery Daw 
An apple a day 

Tweedledee and 

Tweedledum 
Little Arabella Miller 

An elephant like this and 

that 
Ten little Indians 



Miss Polly had a dolly Ladybird, Ladybird fly away 
home 

Three blind mice 

 Peter, Peter pumpkin eater On top of spaghetti 

Applying 
Phonics 

• Know when to use phonic knowledge to decode 
words. 

• Read common words using phonic knowledge, 
where possible. 

• Read words of more than one syllable that contain 
taught GPC’s. 

• Read phonically decodable texts. 

• Know which parts of words can be decoded using 
phonics. 

• Blend sounds in unfamiliar words based on known 
GPC’s. 

• Read words with familiar endings –s, -es, -ing, -ed, -
er, -est. 

• Read words which have prefix –un added. 

• Read phonically decodable texts, with confidence. 

• Divide words into syllables, for example, pocket, 
rabbit, carrot, thunder, sunset. 

• Hear and recognise all 40+ phonemes. 

• Match all 40+ graphemes to their phonemes. 

• Identify all 40+ graphemes in reading. 

• Know that words can have omitted letters and that 
an apostrophe represents the omitted letters. 

• Find contractions in reading. 

• Read words with contractions. 

• Read compound words, for example, football, 
playground, farmyard, bedroom. 

Reading for 
pleasure 

• Know that there are different kinds of books. 

• Know the difference between a story book and an 
information book. 

• Able to find the title, author and the illustrator of a 
book. 

• Know some familiar stories. 

• Recognise familiar story language. 
 

• Able to discuss likes and dislikes about a book. 

• Discuss if stories remind me of another story or 
something that I have experienced. 

• Listen to others’ ideas about a book. 

• Find unfamiliar story language in stories read aloud 
or read independently. 

• Retell key stories orally using narrative language. 

• Recognise rhyming language. 

• Say whether I agree or disagree with other’s ideas. 

• Say whether I agree or disagree with others’ ideas. 

• Say why I agree or disagree with ideas. 

• Recognise repeated or patterned language. 

• Recognise patterned language in the poems and 
rhymes I know. 

• Know some poems and rhymes by heart. 

Reading 
accurately, with 
fluency and with 
understanding. 
 
 

• Use picture clues to support understanding. 

• Use picture cues to deepen understanding. 

• Identify the characters in story. 

• Recognise a character’s feelings. 

• Say why a character has a feeling. 

• Use prior knowledge to understand texts. 

• Identify unfamiliar words and ask about meaning. 

• Use the context to make informed guesses about the 
meaning of unfamiliar words. 

• Make predictions based on the events in the story. 

• Give an opinion about a character. 

• Know that stories can have similar characters. 

• Discuss the meaning of unfamiliar word with others. 

• Know that stories can have similar patterns of 
events. 

• Make links to other stories. 

• Make links with character in other stories. 

• Answer retrieval questions about a book. 

• Use information from the story to support my 
opinion. 

• Understand that a writer can leave gaps for the 
reader to fill. 

• Answer questions which fill the gaps in a story. 
(Inference) 
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Core texts Violet the Pilot The Snowman Meerkat Mail The magic paintbrush Paddington Katie’s sunflowers 

Poetry  Acrostic Poems Performance Poetry Alliterative Poems 

Applying 
Phonics 

• Understand the importance of decoding words 
automatically. 

• Understand that some words cannot be decoded 
with phonic strategies. 

• Use the graphemes taught to blend sounds. 

• Know that phonemes may be represented by 
different graphemes. 

• Know that familiar words do not need to be sounded 
out and blended. 

• Read these familiar words automatically and 
accurately without sounding or blending. 

• Know that the same grapheme may be read in 
different ways. 

• Recognise alternatives and consider which will make 
more sense. 

• Recognise syllables in words. 

• Know that breaking words into syllables helps fluent 
decoding. 

• Know that other strategies can be used to read 
unfamiliar words. 

• Use other strategies to support fluent decoding. 
 

• Read words of two or more syllables accurately. 

• Read aloud books closely matched to children’s 
improving phonic knowledge, sounding out familiar 
word accurately, automatically and without undue 
hesitation. 

• Read these books fluently and confidently. 

Reading for 
pleasure 

• Know that there are different kinds of stories. 

• Listen to or read a range of different kinds of stories. 

• make choices about books read. 

• Know that non-fiction books are organised differently 
from fiction texts. 

• Know that  books or texts have a purpose. 

• Explain preference for certain books or stories. 

• Retell stories with the key events in the correct 
sequence. 

• Retell a story with the key events and the 
characters. 

• Know how to find information in a non-fiction book. 

• Identify the purpose of a book or a text. 

• Decide how useful a non-fiction book is to find the 
information needed. 

• Find the setting to time in books or stories. 

• Discuss the setting or time in books. 



• Know that books and stories are set in different 
places and times. 

Reading for 
pleasure -  
poetry 

• Know the difference between poetry and narrative. 

• Know that there are different kinds of poetry. 

• Talk about books or poems read. 

• Know that stories and poems can have patterned or 
recurring literary language. 

• Talk about the meaning of different poems. 

• Recognise that a poem can tell a story. 

• Learn a poem by heart. 

• Give an opinion on books or poems read. 

• Find patterned or recurring literary language in 
poems and stories. 

• Find favourite words and phrases. 

• Recite or perform a poem making the meaning clear. 

• Talk about favourite words and phrases. 

• Know that word choice affects meaning. 

• Explain why a writer has chosen a word to affect 
meaning. 

Reading 
accurately, with 
fluency and with 
understanding. 
 

• Know that the purpose of reading is to make 
meaning. 

• Know that there is a range of decoding strategies. 

• Check that text read makes sense. 

• Re-read when I have lost he meaning. 

• Self-correct when I have lost the meaning. 

• Use prior knowledge and reading experiences to 
understand text. 

• Use the context to understand texts. 

• Ask to clarify understanding. 

• Find the answers to retrieval questions about stories, 
poems or non-fiction texts. 

• Recognise that a writer can have a message for the 
reader. 

• make predictions about possible events. 

• Know what the inference – ‘reading between the 
lines’- means. 

• Find differences about characters’ feelings and 
thoughts. 

• Explain inferences about characters’ feelings and 
thoughts. 

• Give reasons for characters’ actions or behaviour. 

• Recognise key ideas in a text. 

• Explain a writer’s message. 

• Make predictions about how characters might 
behave. 
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Core texts Stone Age Boy The Iron Man Hansel and Gretel Captain Scott’s journey to 

South Pole 

The Tin Forest 

 
How Raven Stole the Sun  

(Raven – A Trickster Tale) 

Poetry Shape poems Performance poetry Haiku 

Applying 
Phonics 

• Know that phonics is one strategy to help me read 
unfamiliar words. 

• Know when phonic strategies will help me to read a 
word and when they will not. 

• Know what a root word is. 

• Understand how to use a root word to help read 
unfamiliar words. 

• Use root words to help understand the meaning of 
unfamiliar words. 

• Use root words to help understand the meaning of 
unfamiliar words. 

• Know what prefixes and suffixes are. 

• Understand how prefixes and suffixes can change 
the meaning of a word. 

• Prefixes and suffixes to read unfamiliar words. 

• Prefixes and suffixes to understand the meaning of 
unfamiliar words. 

• Apply knowledge of root words, prefixes and suffixes 
to read aloud and to understand the meaning of 

unfamiliar words. 

• Know that some words may have a similar 
pronunciation but may be written defiantly. 

• Know that some of these are unusual. 

• Use knowledge of unusual phoneme/grapheme 
correspondences to help read unfamiliar words. 

• Know that unfamiliar words can be read by using 
knowledge of similar words (analogy). 

• Use analogy, drawing on the pronunciation of similar 
known words to read others. 

Reading for 
pleasure 

• Know that there are different kinds of narrative 
stories. 

• Understand that a sequence of events in a narrative 
is called the plot. 

• Identify the plot in a narrative. 

• Use a dictionary to check or find the meaning of new 
words. 

• Know that there are different kinds of non-fiction 
books. 

• Know that non-fiction books are structured in 
different ways. 

• Understand that narratives can have differently 
structured plots. 

• Talk about the different plot structures in genres 
read. 

• Know that writers choose words and language to 
create an effect on the reader. 

• Find effective words and language in reading that 
writers have used to create effects. 

• Discuss a range of narrative stories and their 
similarities and differences. 

• Choose books for specific purposes. 

• Discuss the meaning of unfamiliar words identified 

• Recognise the literary language typical of narrative 
genres read. 

• Recognise words and language that show the 
setting of a book – historical, cultural or social. 

• Explain why a writer makes choices about words 
and language used. 

• Discuss meaning of specific or unusual words used 
by authors to create effects. 

• Explain why a writer has chosen specific words and 
language. 

• Record words and language from reading to use in 
own writing. 



• Know how to use a non-fiction book to find identified 
information. 

• Identify any words that are unfamiliar. 

• Make connections between books written by the 
same author. 

• Re-tell some of stories written by the same author by 
heart. 

Reading for 
pleasure -  
poetry 

• Know that there are different forms of poetry. 

• Recognise and name different types of poems which 
have been introduced. 

• Know that words and language in poems create 
effects,  

• Discuss the meaning of words and language in 
poems. 

• Understand that there can be more than one 
interpretation of a poem. 

• Understand that the meaning of poems can 
enhanced through performance. 

• Watch performances of poems. 

• Discuss how the meaning is enhanced through 
performance. 

• Identify that intonation, tone, volume and action can 
be used to enhance meaning. 

• Prepare poems to read aloud and to perform, 
showing understanding through intonation, tone, 

volume and action. 

Reading 
accurately, with 
fluency and with 
understanding. 

• Check understanding in any book or text that I read. 

• Ask questions to ensure understanding of a text. 

• Know that there will be unfamiliar words in a text. 

• Know that texts have a main idea. 

• Identify the main idea of a text. 

• Know that the organisation and layout of a book 
helps me to understand it. 

• Know how to find key words or information in a non-
fiction text. 

• Ask questions to deepen understanding of a text. 

• Use the context of unfamiliar words to explain their 
meaning. 

• Give personal responses to a text. 

• Use evidence from the text to support my response. 

• Use cues from the text to predict what might happen 
next. 

• Know that the main idea in a narrative may also 
have a message for the reader. 

• Know that the message in a book is called the 
theme. 

• Recognise that books may have similar themes. 

• Understand the organisation and layout may be 
different according to the purpose of the book. 

• Record key words or information found in a non-
fiction text. 

• Check the meaning of any unfamiliar words through 
questioning, discussion or use of dictionaries. 
Explain personal responses. 

• Listen to others’ personal responses to a text. 

• Adapt own response in the light of others’ 
responses. 

• Know that characters’ actions can tell the reader 
about their thoughts, feelings and motives. 

• Infer characters’ feelings, thoughts and motives from 
their actions. 

• Give reasons for predicting what might happen next. 

• Identify the organisation and layout in books. 

• Explain how the organisation and layout helps me to 
understand it. 
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Core texts Journey Aesop’s Fables Charlie Chocolate Factory The wolf’s story The secret garden Stormbreaker 
Poetry Metaphor poems Performance Poetry Limericks 

Applying 
Phonics 

• Know that phonics is one strategy to read unfamiliar 
words. 

• Know when phonic strategies will help to read a 
word and when they will not. 

• Use knowledge of root words to help read unfamiliar 
words. 

• Use root words to help understand the meaning of 
unfamiliar words. 

• Use knowledge of learned prefixes and suffixes to 
help me read unfamiliar words. 

• Use prefixes and suffixes to help understand the 
meaning of unfamiliar words. 

• Apply knowledge of root words, prefixes and suffixes 
to help me read aloud and to understand the 
meaning of unfamiliar words. 

• Know that many words may have a similar 
pronunciation but may be written differently. 

• Know that some of these are unusual. 

• Use knowledge of unusual phoneme/grapheme 
correspondences to help read unfamiliar words. 

• Know that unfamiliar words can be read by using 
knowledge of known similar words (analogy). 

• Use analogy drawing on the pronunciation of similar 
known words to read others. 

 

Reading for 
pleasure 

• Know that there is a range of narrative stories. 

• Discuss the range of narrative stories introduced so 
far and consider differences and similarities. 

• Understand that these have different plot patterns. 

• Know that the plot develops in different ways 
according to the plot patter. 

• Use a dictionary to check or find the meaning of new 
words. 

• Find similarities in the books I read. 

• Understand that writers open stories in different 
ways. 

• Understand that the writer can use patterned 
language for effect. 

• Find examples of patterned language for effect. 

• Identify words and language that show the setting of 
a book – historical, cultural or social. 

• Know that writers choose words and language to 
show atmosphere, mood or feelings. 

• Find words and language in reading that writer have 
used to show atmosphere, mood or feelings. 

• Identify different opening in different story openings. 

• Explain how the writer has used words and language 
to show the setting of a book. 

• Explain how the words and language used show 
atmosphere, mood or feelings. 

• Explain why a writer has chosen specific words and 
language to create mood, atmosphere and feelings. 

• Record words and language from my reading to use 
in my own writing. 

• Find similarities in the use of language and openings 
in books experienced. 



Reading for 
pleasure -  
poetry 

• Know that there are different forms of poetry. 

• Know that words and language in poems create 
effects. 

• Recognise and name different types of poems which 
have been introduced to me. 

• Explain the effect created by the poet’s choice of 
words and language. 

• Know that poems may have patterned language. 

• Find examples of patterned language in the poems 
read. 

• Explain the effect of patterned language in poems 
and why a poet might use it. 

• Understands that the meaning of poems can be 
enhanced through performance. 

• Enjoy watching performances of poems. 

• Discuss how the meaning of a poem is enhanced 
through performance. 

• Identify that intonation, tone, volume and action can 
be used to enhance meaning. 

• Prepare poems to read aloud and to perform, 
showing understanding through intonation, tone, 

volume and action. 

Reading for 
pleasure – non 
fiction 

• Choose a specific non-fiction book for specific 
purpose. 

• Identify any words that are unfamiliar to me. 

• Use dictionaries to check or find meaning of 
unfamiliar words. 

• Know where to find the specific information needed 
in the book. 

• Know how to use a non-fiction book to find identified 
information. 

• Discuss the meaning of the unfamiliar words 
identified. 

 

Reading with 
understanding 

• Frequently emphasise with a character. 

• Identify the main idea/s of a text. 

• Know that the main idea of a text can be 
summarised in a sentence. 

• Know that many books have themes. 

• Discuss the possible themes in books. 

• Identify a theme in a book. 

• Know that the organisation and layout of books vary 
according to the purpose of the book. 

• Understand that a reader needs to interact with a 
text to understand it fully. 

• Check understanding in any book or text read. 

• Actively seek the meaning of any words or language 
not understood. 

• Ask questions to ensure understanding of a text. 

• Check the meaning of any unfamiliar word through 
questioning, discussion or use of dictionaries. 

• Underrated that a writer wants the reader to respond 
in a certain way. 

• Explain how the writer made sure of the reader’s 
response, using evidence from the text. 

• Compare with others’ personal responses to a text. 

• Understand why a character acted, responded or felt 
in a certain way. 

• Make predictions based on the text and from 
knowledge from other books. 

• Identify the main idea in paragraphs in a text. 

• Summarise the main idea of a text in a sentence. 

• Find evidence which shows what the theme is in a 
book. 

• Explain why the evidence shows what the theme is. 

• Use the organisation and layout of book to find 
specific information. 

• Record key words or information found. 

• Ask questions to deepen understanding of a text – 
between and beyond the lines. 

• Find where the writer had written to make the reader 
respond in a certain way. 

• Adapt own response in the light of others’ 
responses. 

• Understand why a writer wanted the character to 
respond in a certain way. 

• Infer meaning using evidence from events, 
description and dialogue. 

• Make connections with books with similar themes. 

• Skim to find specific information on a page or in a 
paragraph. 

• Scan a page or paragraph to find key words or 
information. 
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Core texts London Deep Beowulf  Myths of the Horsemen George’s secret key to the 
universe 

Oliver Twist The Highwayman 

 Poetry Cinquain Performance Poetry Narrative poetry 

Applying 
Phonics 

• Apply knowledge of root words, prefixes and suffixes 
to read aloud and to understand the meaning of 

unfamiliar words. 

• Read further exception words, noting unusual 
correspondences between spelling and sound, and 
where these occur in the word. 

  



Attempt pronunciation of unfamiliar words drawing in prior 
knowledge of similar looking words. 

Reading for 
pleasure- 
maintaining a 
positive attitude 
about reading 

• Know that there is arrange of narrative genres which 
includes classic and traditional stories, myths and 

legend, poems and play scripts. 

• Know that these are structured in different ways. 

• Know that non-fiction texts are structured to guide 
the reader to information. 

• Can explain how the structure guides the reader to 
find specific information. 

• Find words and language that are used for effect. 

• Explain how the words and language create a 
precise effect. 

• Discuss and explain how and why different books 
have different structures. 

• Explain why I enjoyed a book or poem and who 
might also enjoy it. 

• Evaluate the usefulness of a non-fiction book to 
research questions raised. 

• Understand that a writer moves events forward 
through a balance of dialogue, action and 
description. 

• Record effective words and language from reading it 
user in own writing. 

• Explore how dialogue is used to develop character. 

• Explore how actions are added to dialogue to move 
events forward. 

• Understand that writers use language for precise 
effect. 

• Understand that this may include precise nouns, 
precisely chosen adjectives, well developed noun 
phrases, similies, metaphors, personification etc. 

• Understand that a writer uses different sentence 
structures and techniques to create effects. 

• Explore the structures and techniques used. For 
example, short sentences, rhetorical questions, 
ellipsis, flashbacks. 

• Record examples of effective techniques and 
structures from reading to use in writing. 

Reading for 
pleasure -  
comprehension 

• Underrated that there will be unfamiliar words in the 
text I read. 

• Use dictionaries to check or find the manning of 
unfamiliar words. 

• Ask questions to improve understanding. 

• Re-read to check that the text is meaningful. 

• Draw inferences such as inferring characters’ 
feelings, thoughts and motivates from their actions 

are different points in the text. 

• Use meaning-seeking strategies to explore the 
meaning of words in context. 

• Understand that inferences can be drawn from 
different parts of the text.  

• Justify inferenced with evidence from the text. 

• Make predictions from evidence found and implied. 

• Summarise the main ideas drawn from a  text. 

• Use meaning-seeking strategies to explore the 
meaning of idiomatic and figurative language. 

• Understand that inferences can be made by reading 
and beyond the lines. 

• Know that the context in which it was written can 
affect a text, for example, a classic text reflects how 
an audience of that time will react. 

• Explain how the context of a text reflects the reaction 
of the audience it was written for. 

Reading for 
pleasure – 
justifications for 
views 

• Give a personal point of view about a text. 

• Explain the reasons for my viewpoint, using 
evidence from the text. 

• Listen to others’ ideas and opinions about a text. 

• Make connections between other similar texts, prior 
knowledge and experience. 

• Explain why there are connections, using evidence. 

• Compare books with similar themes. 

• Build on others’ ideas and opinions about a text in 
discussion. 

• Questions others’ ideas about a text. 

• Compare different versions of texts. 

• Explain the similarities and differences between 
different versions of texts. 

• Explain how books written in different contexts can 
have similar themes. 

• Evaluate the effectiveness of different versions of 
texts. 

Retrieving 
information from 
text 

• Identify key information from the text. 

• Summarise key information in sentences. 

• Find key information from different parts of the text. 

• Understand the differences between fact and 
opinion. 

• Find examples of fact and opinion in texts and 
explain why one is fact and the other opinion. 

• Use skimming and scanning to find the information 
needed. 

• Make notes on the information needed. 

• Organise notes and present information. 

• Summarise key information from different parts of 
the text. 

• Present an oral overview or summary of a text. 

• Understand that a narrative can be told from 
different points of view- narrator, character. 

• Identify the point of view in a narrative. 

• Understand that the writer may have a viewpoint. 

• Explore how events are viewed from another 
perspective. 

• Explain the writer’s viewpoint with evidence from the 
text. 

• Identify the writer’s viewpoint, for example, how 
different characters are presented. 
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Core texts The Accidental Prime 
Minister 

The Odyssey 
A Christmas Carol 

Rose Blanche 

 
Goodnight Mr Tom Clockwork Shorts: Horror fiction 

Poetry Nonsense poems Performance poetry Sonnets 

Applying 
Phonics 

• Apply knowledge of root words, prefixes and suffixes 
to read aloud and to understand the meaning of 

unfamiliar words. 

  



• Read further exception words, noting the unusual 
correspondences between spelling and sound, and 
where these occur in the word. 

• Attempt pronunciation of unfamiliar words drawing 
on prior knowledge of similar looking words. 

Reading for 
pleasure- 
maintaining a 
positive attitude 
about reading 

• Familiar with a range of narrative genres which 
includes classic and traditional stories, myths and 

legends, poems and play scripts. 

• Know that texts can have elements of more than one 
text type. 

• Identify the elements included in a text type. 

• Can explain why I enjoyed a book or poem and who 
might also enjoy it. 

• Evaluate the usefulness of a non-fiction book to 
research questions raised. 

• Know that non-fiction texts ma includes a creative, 
fictional element. 

• Explain how the choices a writer has made about the 
structure of a text support its purpose. 

• Make predictions using knowledge of the 
conventions of different genres and text types. 

• Understand that non-fiction texts may present the 
same information with different viewpoints. 

• Identify the characteristics of a writer’s style. 

• Know that the word and language choices support 
the writer’s purpose. 

• Record examples of words and language from 
reading to use in own writing. 

• Know that style and vocabulary are linked to the 
purpose of the text. 

• Explain how the style and vocabulary are linked to 
the purpose of the text, using evidence. 

• Evaluate the usefulness of different non-fiction texts 
by comparing how different writer’s present the 
same information. 

• Explain the characteristics of a writer’s style, using 
evidence. 

• Explain how the word and language choices support 
the writer’s purpose, using evidence. 

• Explain how the techniques and structures used 
support the writer’s purpose, using evidence. 

• Record examples of techniques and structures from 
reading to use in own writing. 

• Comment on the effectiveness of the writer’s use of 
language structures and techniques. 

Reading for 
pleasure -  
comprehension 

• Understand that there will be unfamiliar words in the 
text read. 

• Use dictionaries to check or find the meaning of 
unfamiliar words. 

• Use meaning-seeking strategies to explore the 
words in context. 

• Use meaning-seeking strategies to explore the 
meaning of idiomatic and figurative language. 

• Ask questions to improve and deepen my 
understanding. 

• Re-read to check that the text is meaningful. 

• Know that a text may need to be read slowly or re-
read to deepen my understanding. 

• Know that texts have different layers of meaning- 
between the lined and beyond the lines. 

• Summarise the main ideas drawn from a text. 

• Find the different layers of meaning in a text. 

• Explain how they contribute to the reader’s 
understanding of the overall meaning, characters, 
themes. 

• Make predictions from evidence found and implied. 

• Know that the context in which it was written can 
affect a text, for example, a classic text reflects how 
an audience of that time will react. 

• Explain how the context of a text reflects the reaction 
of the audience it was written for. 

Reading for 
pleasure – 
justifications for 
views 

• Give a personal point of view about a text. 

• Explain the reasons for a viewpoint, using evidence 
from the text. 

• Listen to others’ ideas and opinions about a text. 

• Build on others’ ideas and opinions about a text in 
discussion. 

• Question others’ ideas about a text. 

• Make connections between text which may not 
initially seem similar. 

• Explain why there are connections, using evidence. 

• Explain the similarities and differences between 
different versions of texts. 

• Identify themes in books which have different 
cultural, social or historical contexts. 

• Compare and contrast themes in a range of books. 

• Explain how they are common themes in different 
books, using evidence from reading. 

Explaining and 
discussing own 
understanding 

 
 
 
 
 
 

• Identify key information from a text. 

• Summarise key information in sentences. 

• Find key information from different parts of the text. 

• Summarise key information from different parts of 
the text. 

• Present an oral overview or summary of a text. 

• Understand the difference between fact and opinion. 

• Find examples of fact and opinion in texts. 

• Explain why one example is fact and another is 
opinion. 

• Use point, evidence and explanation (PEE) or 
answer it, prove it, explain it (APE) to respond to 

questions about texts. 

• Understand that a narrative can be told from 
different points of view- narrator, character. 

• Identify the point of view in a narrative. 

• Can explore how events are viewed from another 
perspective. 

• Identify the techniques used to create feelings, 
atmosphere, mood or messages. 

• Comment on how the writer’s intent affects the 
reader. 

• Know that the points of view can also be implied. 

• Identify implied points of view. 

• Explain implied points of view, using evidence. 

• Understand that the write may have a viewpoint. 

• Identify the writer’s viewpoint, for example, how 
different characters are presented. 

• Explain the writer’s viewpoint with evidence from the 
text. 

• Explain the effect of the writer’s viewpoint on the 
reader. 

• Explain how the techniques used create feelings, 
atmosphere, mood or messages. 



Word recognition  
How is Word Recognition taught in the school? 

 

• Synthetic phonics is taught ‘first and fast’ beginning in the Nursery through to Year 2. 
 

• The school currently follows Read, Write, Inc Phonics programme. 
 

• Nursery children initially focus on sound discrimination activities which develops the speaking and 
listening skills necessary for rhythm, rhyme, blending and segmenting words. 

 

• Set 1 sounds are introduced to Nursery children from Spring 2. 
 

• In Reception children are taught Set 1 including ‘special friends’, Set 2 and some will be taught Set 3 
sounds.  
 

• In Year One children review Set 2 and are taught Set 3 sounds and some will be starting with the 
Comprehension programme. By the end of Year One all children are taught and are able to use 
the alphabetic code fluently. 
 

• In Year Two children revise the alphabetic code and learn more complex spelling patterns. 
 

• Children who have not met the expected phonics standard by the end of Year One continue the RWI 
programme throughout Year Two.  

 

• Decodable readers, which are matching the children’s phonics stage, are used throughout Reception 
and Year One. This is so that children can read whole books fluently and confidently.  This allows 
them to practise and develop their phonic knowledge and skills and prevents children from using 
other strategies such as guessing from the context or using pictures. The books are supporting 
comprehension. 

 

• Once children have finished the RWI programme (by the end of year one) and are fully secure with 
the Set 3 graphemes, they move from decodable texts to real books. 
 

• Phonics is crucial to learning to read and as we move at a quick pace, children who are absent miss 
the first teaching of key graphemes. Absent children are taught any graphemes they have missed on 
the day of their return to school.  

 

• The RWI phonics Programme and overview are detailed on the following pages. 
 



Read Write Inc. Phonics 
• In RWI Phonics, children learn to read accurately and fluently with good comprehension.  
 

• Throughout the programme, children learn the English alphabetical code: the 15+ graphemes that 
represent 44 speech sounds. They rapidly learn sounds and the letter, or groups of letters, they need to 
represent then in three sets of Speed Sounds Lessons. Simple and enjoyable mnemonics help all 
children to grasp the letter-sound correspondences quickly, especially those who are at risk of making 
slower progress of those who are new to learning English. This learning is taught and consolidated every 
day.  

 

• High Frequency words that are not phonically regular are taught as ‘tricky words (we call them red words) 
and are practiced frequently. 

 

• Lively phonic books are closely matched to children’s increasing knowledge of phonics and ‘tricky’ words 
so that, early on, they experience plenty of success. Repeated readings of the texts support their 
increasingly fluent decoding. 

 

• A thought – provoking introduction and prompts for thinking out loud and discussion help children 
comprehend what they are reading. 

 

• Teachers read aloud and discuss picture books with similar themes to those in the Storybooks so 
children build up background knowledge ready for the next Storybook. 

 

• Children read the story three times. On the first read, children focus on accurate word reading; the 
second, on developing fluency and the third, on comprehension. Fluency and comprehension increase 
with each repeated reading. 

 

• Children are assessed and grouped according to their phonics knowledge. Ongoing assessment means 
that groups are constantly adjusted to ensure the best progress for each child. 

 
 
Curriculum matching grid: EYFS 

 
  
 
 
 
 
 
 
 
 



 
 
 

 

 



Curriculum matching grid: Year 1  

National Curriculum English programmes of study: Spoken language 

 
National Curriculum English 

programmes of study 
 

Read Write Inc. Phonics – 
reading 

 

Read Write Inc. Phonics – 
writing 

 

Spoken language 
Pupils should be taught to: 

These skills are embedded throughout the lessons: listening 
closely to the teacher, talking with and listening to a partner. 
When children Turn to your partner (TTYP) to discuss 
questions, they are encouraged to listen attentively and respond 
appropriately. 

Listen and respond appropriately 
to adults and their peers.’ 

Throughout 

Ask relevant questions to extend 
their understanding and 
knowledge.’ 

Throughout 

‘Use relevant strategies to build 
their vocabulary.’ 

Throughout 

‘Articulate and justify answers, 
arguments and opinions.’ 

Throughout 

‘Give well-structured 
descriptions, explanations and 
narratives for different purposes, 
including for expressing feelings.’ 

Throughout 

‘Maintain attention and 
participate actively in 
collaborative conversations, 
staying on topic and initiating and 
responding to comments.’ 

Throughout 

‘Use spoken language to develop 
understanding through 
speculating, hypothesising, 
imagining and exploring ideas.’ 

Throughout 

‘Speak audibly and fluently with 
an increasing command of 
Standard English.’ 

Throughout 

Participate in discussions, 
presentations, performances, 
role play, improvisations and 
debates.’ 

Throughout 

‘Gain, maintain and monitor the 
interest of the listener(s).’ 

Throughout 

‘Consider and evaluate different 
viewpoints, attending to and 
building on the contributions of 
others.’ 

Throughout 

‘Select and use appropriate 
registers for effective 
communication.’ 

Throughout 

Reading – word reading  
Pupils should be taught to: 

All the skills below are covered through the reading of the 
carefully-led fiction and non-fiction books in the programme. 

‘Apply phonic knowledge and 
skills as the route to decode 
words.’ 

Throughout  

‘Respond speedily with the 
correct sound to graphemes 
(letters or groups of letters) for all 
40+ phonemes, including, where 
applicable, alternative sounds for 
graphemes.’ 

Throughout 
 

The Read Write Inc. Speed 
Sounds Lessons follow a careful 
progression, with sounds being 

 



introduced sequentially in a 
structured and systematic way.  
 
The sounds are taught in this 
order:  
❖ Set 1 teaches the most 

common sound-letter 
correspondences: m a s d t / i 
n p g o / c k u b / f e l h sh r / j 
v y w / th z ch qu x ng nk * 
Set 2 teaches alternative 
vowel sounds: ay ee igh ow 
oo oo ar or air ir ou oy  

❖ Set 3 is made up of 
alternative spellings of Set 2 
sounds: ea oi e a-e i-e o-e u-
e aw are ur er ow ai oa ew ire 
ear ure.  

 
The Speed Sounds are taught 
using cards and are the key 
focus sounds that children learn. 
As they move up the levels, more 
unusual correspondences that 
they need to learn are pointed 
out to them as alternatives on the 
Complex Speed Sound Chart, 
e.g. ph is not taught using a 
sound card but as an alternative 
to the more common spelling ‘f’. 

‘Read accurately by blending 
sounds in unfamiliar words 
containing GPCs that have been 
taught.’ 

Throughout 
 
Children’s ability to decode 
unfamiliar words can be 
assessed using the Nonsense 
Word Cards (see Read Write Inc. 
Phonics Online) in the Speed 
Sounds Lessons. 

 

‘Read common exception words, 
noting unusual correspondences 
between spelling and sound and 
where these occur in the word.’ 

The majority of the common exception words are practised as Red 
Words (high frequency words with a low frequency grapheme).  
 
Children practise spelling Red Words in the Red Rhythms activity 
(Yellow–Grey Levels). In the Write About activities for each 
Storybook, children will use a range of Red Words in their writing 
(Hold a sentence). 

‘Read words containing taught 
GPCs and –s, –es, –ing, – ed, –
er and –est endings.’ 

Throughout  

Read other words of more than 
one syllable that contain taught 
GPCs.’ 

Throughout. Children read multi-
syllabic words from Green Level 
onwards. 

 

‘Read words with contractions 
[for example, I’m, I’ll, we’ll], and 
understand that the apostrophe 
represents the omitted letter(s).’ 

Throughout. Children read each 
book three times, focusing on 
decoding, then speed, then 
fluency. 
 
 
 

 



Reading – comprehension  
Pupils should be taught to: 

‘Develop pleasure in reading, 
motivation to read, vocabulary 
and understanding by: 

‘Discussing word meanings, 
linking new meanings to 
those already known.’ 

Throughout, in particular the 
Vocabulary check words, which 
are provided online with an 
image in Green–Orange Levels 
and in the Story/Nonfiction books 
in Yellow–Grey Levels. 

 

‘Understand both the books 
they can already read 
accurately and fluently and 
those they listen to by: 

‘Drawing on what they 
already know or on 
background information and 
vocabulary provided by the 
teacher.’ 

Throughout  

• Checking that the text makes 
sense to them as they read 
and correcting inaccurate 
reading.’ 

Throughout  

• Discussing the significance of 
the title and events. 

Throughout, particularly the 
Think About the Story activity. 

Throughout 

• Making inferences on the 
basis of what is being said 
and done. 

Throughout  

• Predicting what might happen 
on the basis of what has 
been read so far.’  

Predicting what might happen on 
the basis of what has been read 
so far.’  

 

‘Participate in discussion about 
what is read to them, taking turns 
and listening to what others say.’ 

Discussion is encouraged throughout the programme, both about 
books that the children read themselves, and those that they listen to 
during class Storytime and Poetry Time sessions. 

‘Explain clearly their 
understanding of what is read to 
them.’ 

Throughout 

Writing - transcription 
Pupils should be taught to: 

‘Spell:  

• Words containing each of the 
40+ phonemes already 
taught 

 The Read Write Inc. Speed 
Sounds Lessons follow a careful 
progression, with sounds being 
introduced sequentially in a 
structured and systematic way. 
 
❖ The sounds are taught in this 

order: Set 1 teaches the most 
common sound-letter 
correspondences: m a s d t / i 
n p g o / c k u b / f e l h sh r / j 
v y w / th z ch qu x ng nk * 
Set 2 teaches alternative 
vowel sounds: ay ee igh ow 
oo oo ar or air ir ou oy 

❖ Set 3 is made up of 
alternative spellings of Set 2 
sounds: ea oi e a-e i-e o-e u-
e aw are ur er ow ai oa ew ire 
ear ure.  

 



The Speed Sounds are taught 
using cards and are the key 
focus sounds that children learn. 
As they move up the levels, more 
unusual correspondences that 
they need to learn are pointed 
out to them as alternatives on the 
Complex Speed Sound Chart, 
e.g. ‘ph’ is not taught using a 
sound card but as an alternative 
to the more common 7 spelling 
‘f’.  
 
The key spelling transcription 
activities are:  
- Red Rhythms – spelling Red 

Words (Yellow–Grey Levels) 
- Fred Fingers – spelling 

Green Words  
- - Hold a Sentence 1 and 2 - 

Build a Sentence (writing in 
Yellow–Grey Levels only)  

- Spell Check (Yellow–Grey 
Levels) 

 
Pupils check spelling in: 
 - Proofread 
 - Partner Proofread (Yellow– 
Grey Levels) 

• Common exception words The majority of the common exception words are practised as Red 
Words (high frequency words with a low frequency grapheme). 
 
 Children practise spelling Red Words in the Red Rhythms activity 
(Yellow–Grey Levels). In the Write About activities for each 
Storybook, children will use a range of Red Words in their writing 
compositions. 

• ‘Name the letters of the 
alphabet:  
➢ naming the letters of the 

alphabet in order  
➢ using letter names to 

distinguish between 
alternative spellings of the 
same sound.’ 

Pink and Orange Levels Yellow Level 

‘Add prefixes and suffixes: 
➢ using the spelling rule for 

adding –s or –es as the plural 
marker for nouns and the 
third person singular marker 
for verbs  

➢ using the prefix un–  
➢ using –ing, –ed, –er and –est 

where no change is needed 
in the spelling of root words 
[for example, helping, helped, 
helper, eating, quicker, 
quickest].’ 

Children’s awareness of prefixes 
and suffixes is developed in the 
Storybook activities for each 
book and in particular in the 
Grammar and Spelling activities.  

See Grammar activities for 
Yellow 
Storybook 5 Robin Hood; Yellow 
Storybook 4 The gingerbread 
man; Yellow Storybook 6 Lost.  
 
Throughout, children will use 
some words with prefixes and 
suffixes where appropriate in 
their own writing after seeing 
them modelled by the teacher. 

‘Apply simple spelling rules and 
guidance as listed in English 
Appendix 1.’ 

See Appendix 1: Spelling Year 1 
below. 

 



‘Write from memory simple 
sentences dictated by the 
teacher that include words using 
the GPCs and common 
exception words taught so far.’ 

 This skill is developed through 
the Hold a sentence activity 
introduced at the beginning of the 
programme and practised 
throughout. 

Writing – handwriting  
Pupils should be taught to: 

‘Sit correctly at a table, holding a 
pencil comfortably and correctly.’ 

 Children practise handwriting at 
each stage of learning to write.  
 
Guidance on teaching 
handwriting is provided in Read 
Write Inc. Phonics Handbook 1 
and Handbook 2 and on Read 
Write Inc. Phonics Online. 

‘Begin to form lower-case letters 
in the correct direction, starting 
and finishing in the right place.’ 

 

‘Form capital letters.’  

‘Form digits 0-9.’  

‘Understand which letters belong 
to which handwriting ‘families’ 
(i.e. letters that are formed in 
similar ways) and to practise 
these.’ 

 

Writing – composition 
Pupils should be taught to: 

‘Write sentences by: 

• Composing a sentence orally 
before writing it. 

  
Children practise composing a 
sentence orally in the Build a 
Sentence activity.  
 

• Re-reading what they have 
written to check that it makes 
sense.’ 

 In the Partner Proofread activity, 
children work together to 
evaluate each other’s writing 
compositions, checking for 
common errors in spelling or 
punctuation. 

‘Discuss what they have written 
with the teacher and other 
pupils.’ 

 Throughout 

‘Read aloud their writing clearly 
enough to be heard by their 
peers and the teacher.’ 

 Throughout 

Writing – vocabulary, grammar and punctuation 
Pupils should be taught to: 

‘Develop their understanding 
of the concepts set out in 
English Appendix 2 by:  

• Leaving spaces between 
words. 

Children witness this in all the 
fiction books in the programme. 

Children are instructed to use 
‘finger gaps’ in all writing 
activities, and are given prompts 
in the Get Writing! Books to 
check that they are using these.  

• Joining words and clauses 
using ‘and’ 

 Throughout, and see Grammar 
activity for Yellow Storybook 7 
Do we have to keep it? 

• Beginning to punctuate 
sentences using a capital 
letter and a full stop, question 
mark or exclamation mark. 

Capital letters for names 
introduced in Set 1 Green My 
dog Ned. The pronoun ‘I’ is used 
in the Red Ditty Books. 

Children are taught to use capital 
letters at the start of sentences, 
for names and for the word ‘I’.  
 
See Grammar activity for Yellow 
Storybook 3 Tom Thumb.  
 

• Learning the grammar for 
Year 1 in English Appendix 
2.’ 

 See Appendix 2, below 



‘Use the grammatical terminology 
in English Appendix 2 in 
discussing their writing.’ 

 See Appendix 2, below 

English Appendix 1: 
Spelling Year 1 

content 

Curriculum example 
words (from English - 
Appendix 1: Spelling) 

Read Write Inc. 
Phonics – reading 

 

Read Write Inc. 
Phonics – writing 

 

The sounds /f/, /l/, /s/, /z/ 
and /k/ spelt ff, ll, ss, zz 
and ck 

off, well, miss, buzz, 
back 

Taught as alternatives 
to Set 1 Sounds as part 
of the Storybook activity; 
ck practised using 
Additional Speed Sound 
Cards (Read Write Inc. 
Phonics Online). 

Throughout 

The /ŋ / sound spelt n 
before k (bank, sunk) 

bank, think, honk, sunk As nk and ng are very 
frequent sound 
combinations, nk and ng 
are taught together as 
part of Set 1. 

Throughout 

Division of words into 
syllables 

 In the Story Green 
Words activity, children 
read multisyllabic words 
and learn how a word 
can be split into 
syllables. 

 

-tch catch, fetch, kitchen, 
notch, hutch (rich, 
which, much, such) 

Taught as an alternative 
to Set 1 ch as part of the 
Storybook activities. 

Throughout 

The /v/ sound at the end 
of words 

have, live, give Taught as an alternative 
to Set 1 v as part of the 
Storybook activities 

Throughout 

Adding s and es to 
words (plural of nouns 
and the third person 
singular of verbs) 

cats, dogs, spends, 
rocks, thanks, catches 

Throughout fiction Children will also use 
plural nouns and third 
person singular verbs 
ending with s and es 
where appropriate in 
their writing as modelled 
by the teacher. 

Adding the endings –
ing, –ed and –er to 
verbs where no change 
is needed to the root 
word 

grander, grandest, 
fresher, freshest, 
quicker, quickest 

Throughout fiction Children will also use 
these forms where 
appropriate in their own 
writing after seeing them 
modelled by the 
teacher. 

ai, oi rain, wait, train, paid, 
afraid, oil, join, coin, 
point, soil 

Speed Sounds Set 3 Yellow Level onwards 

ay, oy day, play, say, way, stay 
boy, toy, enjoy, annoy 

Speed Sounds Set 2 Pink Level onwards 

a-e made, came, same, 
take, safe 

Speed Sounds Set 3 Yellow Level onwards 

e-e these, theme, complete Practised using 
Additional Speed Sound 
Cards (Read Write Inc. 
Phonics Online). 

 

i-e five, ride, like, time, side Speed Sounds Set 3 Grey Level 

o-e home, those, woke, 
hope, hole 

Speed Sounds Set 3 Blue and Grey Level 

u-e June, rule, rude, use, 
tube, tune 

Speed Sounds Set 3 Grey Level 



ar car, start, park, arm, 
garden 

Speed Sounds Set 2 Orange Level onwards 

ee see, tree, green, meet, 
week 

Speed Sounds Set 2 Pink Level onwards 

ea (/i:/) sea, dream, meat, each, 
read (present tense)  

Speed Sounds Set 3 Blue and Grey Level 

ea (/ɛ/)  head, bread, meant, 
instead, read (past 
tense) 

Speed Sounds Set 3 Blue and Grey Level 

er (/ɜ:/)  (stressed sound): her, 
term, verb, person 

Speed Sounds Set 3 Grey Level 

er (/ə/)  (unstressed schwa 
sound): better, under, 
summer, winter, sister 

Not taught in Phonics as 
the unstressed schwa 
because so many 
sounds can be 
pronounced this way in 
natural spoken English. 
Sounds are individually 
taught if stressed. 

 

ir  girl, bird, shirt, first, third Speed Sounds Set 2 Blue and Grey Level 

ur  turn, hurt, church, burst, 
Thursday 

Speed Sounds Set 3 Grey Level 

oo (/u:/)  food, pool, moon, zoo, 
soon 

Speed Sounds Set 2 Pink Level onwards 

oo (/ʊ/)  book, took, foot, wood, 
good 

Speed Sounds Set 2 Orange Level onwards 

oa  boat, coat, road, coach, 
goal 

Speed Sounds Set 3 Grey Level onwards 

oe  toe, goes Taught as an alternative 
to Set 3 o-e as part of 
the Storybook activities. 

Blue Level onwards 

ou  out, about, mouth, 
around, sound 

Speed Sounds Set 2 Orange Level onwards 

ow (/aʊ/) 
 
 
ow (/əʊ/) 
 
 
ue 
 
 
ew 
 
 
 

now, how, brown, down, 
town ow (brown) 
 
own, blow, snow, grow, 
show 
 
blue, clue, true, rescue, 
Tuesday 
 
new, few, grew, flew, 
drew, threw 

 Speed Sounds Set 3 
 
 
ow (snow) – Speed 
Sounds Set 2; 
 
ue taught as an 
alternative to Speed 
Sounds Set 3 ew and 
practised using 
Additional Speed Sound 
Cards (Read Write Inc. 
phonics Online). 

Pink Level onwards for 
Set 2 ow 
 
Yellow Level onwards 
for Set 3 ow, ew and 
alternative ue 

ie (/aɪ/)  lie, tie, pie, cried, tried, 
dried 

Practised using 
Additional Speed Sound 
Cards (Read Write Inc. 
Phonics Online). 

Blue Level onwards 

ie (/i:/)  chief, field, thief Taught as an alternative 
to Set 2 ee. 

Blue and Grey Level 

igh  high, night, light, bright, 
right 

Speed Sounds Set 2 Pink Level onwards 

or  for, short, born, horse, 
morning 

Speed Sounds Set 2 Pink Level onwards 

aw  saw, draw, yawn, crawl Speed Sounds Set 3 Yellow Level onwards 

au  author, August, 
dinosaur, astronaut 

Taught as an alternative 
to Set 3 aw as part of 

Grey Level onwards 



the Storybook activities 
and practised using 
Additional Speed Sound 
Cards (Read Write Inc. 
Phonics Online). 

air  air, fair, pair, hair, chair Speed Sounds Set 2 Pink Level onwards 

ear  dear, hear, beard, near, 
year 

Speed Sounds Set 3 Yellow Level onwards 

ear (/ɛə/)  bear, pear, wear    

are (/ɛə/)  bare, dare, care, share, 
scared 

Speed Sounds Set 3 Yellow Level onwards 

Words ending –y (/i:/ or 
/ɪ/) 

very, happy, funny, 
party,  

Speed Sounds Set 3 Yellow Level onwards 

New consonant 
spellings  

dolphin, alphabet, 
phonics, elephant when, 
where, which, wheel, 
while 

ph and wh ph taught as 
an alternative for Set 1 f; 
wh taught as an 
alternative for Set 1 w. 

Ditties 

Using k for the /k/ sound  Kent, sketch, kit, skin, 
frisky 

k taught as an 
alternative sound for 
Speed Sound Set 1 ch. 

Throughout 

Adding the prefix -un  unhappy, undo, unload, 
unfair, unlock 

Not explicitly taught. See Grammar activity 
for Yellow Storybook 5 
Robin Hood. 

Compound words  football, playground, 
farmyard, bedroom, 
blackberry 

Not explicitly taught. Covered in the 
Vocabulary activity in 
Yellow Storybook 8 
Danny and the Bump-a-
lump and the Grammar 
activity in Blue  

Common exception 
words  

the, a, do, to, today, of, 
said, says, are, were, 
was, is, his, has, I, you, 
your, they, be, he, me, 
she, we, no, go, so, by, 
my, here, there, where, 
love, come, some, one, 
once, ask, friend, 
school, put, push, pull, 
full, house, our 

The majority of the common exception words are 
practised as Red Words (high frequency words 
with a low frequency grapheme).  
 
Children practise spelling Red Words in the Red 
Rhythms activity (Yellow–Grey Levels). In the Write 
About activities for each Storybook, children will 
use a range of Red Words in their writing 
compositions. 

English Appendix 2: 
Vocabulary, grammar and 
punctuation content Year 1 

Read Write Inc. Phonics – 
reading 

 

Read Write Inc. Phonics – 
writing 

 

In Green–Orange Levels there is a Proofread activity in every 
lesson which involves identifying spelling or punctuation errors. 
In Yellow–Grey Levels, in addition to the Proofread activities 
there are specific Grammar and Vocabulary activities in every 
lesson. 

Word 

Regular plural noun suffixes –s 
or –es [for example, dog, dogs; 
wish, wishes], including the 
effects of these suffixes on the 
meaning of the noun 

Throughout fiction See Grammar activity for Yellow 
Storybook 6 Lost.  
 
Children will also use plural 
nouns and third person singular 
verbs ending with s and es where 
appropriate in their writing as 
modelled by the teacher. 

Suffixes that can be added to 
verbs where no change is 
needed in the spelling of root 

Throughout fiction  See Grammar activity for Yellow 
Storybook 4 The gingerbread 
man. Children will also use these 
forms where appropriate in their 



words (e.g. helping, helped, 
helper)  

own writing after seeing them 
modelled by the teacher. 

How the prefix un– changes the 
meaning of verbs and 
adjectives [negation, for 
example, unkind, or undoing: 
untie the boat]. 

 See Grammar activity for Yellow 
Storybook 5 Robin Hood. 
 
 Children will also use these 
forms where appropriate in their 
own writing as modelled by the 
teacher 

Sentence 

How words can combine to 
make sentences  

Through reading the fiction and 
non-fiction books in the 
programme, children’s 
understanding of how words 
combine to make sentences 
develops steadily. 

From early preparation of linking 
words into phrases in the Get 
Writing! Red Ditty Books, 
children develop their knowledge 
and ability to combine words to 
make sentences. 

Joining words and joining 
clauses using ‘and’   xz\ 

From Green Storybooks 
onwards, children are 
familiarised with how the word 
‘and’ can be used to join words 
and clauses. 

See Grammar activity for Yellow 
Storybook 7 Do we have to keep 
it? 

Text 

Sequencing sentences to form 
short narratives  

From Green Storybooks 
onwards, children read short 
narratives made up of sequenced 
sentences. 

From Get Writing! Purple Books 
onwards, children practise 
forming short narratives by 
writing sequenced sentences. 

Punctuation 

Separation of words with spaces  Children witness this in all the 
fiction and non-fiction books in 
the programme. 

Children are instructed to use 
‘finger gaps’ in all writing 
activities, and are given prompts 
in the Get Writing! Books to 
check that they are using these. 

Introduction to capital letters, full 
stops, question marks and 
exclamation marks to demarcate 
sentences  

After completing the Red Ditty 
Books, children are made aware 
of these punctuation marks in all 
the fiction and non-fiction books 
in the programme. 

See Grammar activities for 
Yellow Storybook 8 Danny and 
the Bump-a-lump. 
 
After completing the Red Ditty 
Books, children are taught to 
recognise and understand the 
function of these punctuation 
marks, first through mime. Then 
they are encouraged to use them 
in their own written work. 
 
 Children are given prompts in 
the Get Writing! Books to check 
that they are using capital letters 
and correct punctuation such as 
full stops, question marks or 
exclamation marks. 

Capital letters for names and for 
the personal pronoun ‘I’  

Capital letters for names 
introduced in Green Storybook 1 
My dog Ned. The pronoun ‘I’ is 
used in the Red Ditty Books. 

See Grammar activity for Yellow 
Storybook 3 Tom Thumb.  
 
Throughout, children are taught 
to use capital letters at the start 
of sentences, for names and for 
the word ‘I’. 
 

Word 



letter, capital letter, word, 
singular, plural, sentence, 
punctuation, full stop, question 
mark, exclamation mark  

These terms will be used 
regularly throughout the 
programme as part of the 
Storybook activities. Children 
should be used to hearing and 
understanding them, as well as 
be confident in using the terms 
themselves. 

These terms are explained in the 
Grammar activities in Yellow–
Grey Levels.  
 
Children’s understanding of them 
is tested in the Grammar 
activities in the Yellow–Grey Get 
Writing! Books. 



Overview – route through Read Write Inc. Phonics 
The chart below shows a summary of the progression of sound teaching in Read Write Inc. Phonics. 
 

New Speed 
Sounds to 

learn 

Speed 
Sounds to 

review 
Progression of Storybooks 

Extra practice 
if needed: 

Fiction 

Set 1+ 
blending 

   

 Set 1+ 
blending 

Sound Blending Books (1-10) 
Red Ditty Books (1-10) 

Ditty 
Photocopy 
Masters 

Set 2 Set 1+ 
blending 

Storybooks Green Set 1 (1-10) Green Set A 

Set 2 Set 1+ 
blending 

Storybooks Purple Set 2 (1-10) Purple Set A 

Sets 2 and 3 Sets 1 and 2 Storybooks Pink Set 3 (1-10) Pink Set A 

Set 3 Sets 1 and 2 Storybooks Orange Set 4 (1-12)  

Set 3 Sets 1 and 2 Storybooks Yellow Set 5 (1-10) 

Set 3 Sets 1 and 2 Storybooks Blue Set 6 (1-10) 

Set 3 Sets 1 and 2 Storybooks Grey Set 7 (1-13) 

Once children are fluent readers and have completed the Grey Storybooks, they can 
move on to Read Write Inc Comprehension. 

 
For example, once children have learnt the Set 1 Speed Sounds and can blend words made up of these 
sounds, they can start on the Sound Blending Books, then the Red Ditty Books. When they move onto 
the Green Storybooks they are taught the Set 2 Speed Sounds and continue to review Set 1 Speed 
Sounds and blending. 
 

Teaching route for Read write Inc. Phonics 
 

Expectation of progress for homogeneous groups working at an average pace 
 

 New Speed Sounds Review Speed 
Sounds 

Storybooks 

First four weeks Set 1 + blending   

R/P1  Set 1 + blending Red Ditty 

Set 2 Set 1 + blending Green 

Set 2 Set 1 + blending Purple 

Y1/P2 Teach letter names Sets 1 and 2 Pink 

Set 3 Sets 1 and 2 Orange 

Set 3 Sets 1 and 2 Yellow 

Set 3 Sets 1 and 2 Blue 

Set 3 Sets 1 and 2 Grey 

End of Y1 Comprehension Sets 1, 2 and 3  

 
 
 



Speed Sounds in core Storybooks 
Children should know the Speed Sounds listed before reading each book. 
 

Red Ditty Books Set 1 Ditty Photocopy 
Masters 

Set 1 

Green Set 1 Storybooks (70 – 100 words) 

On the bus 
My dog Ned 
Six fish 
The spell 
Black hat Bob 

Set 1 
 

Tug, Tug 
Chips 
The web 
Pip’s Pizza 
Stitch the witch 

Set 1 
 

Purple Set 2 Storybooks (70 -100 words) 

Ken’s cap 
A bad fox 
Big Blob and Baby Blob 
Tim and Tom 
Tag 

Set 1 Elvis 
Flip Frog and the bug 
Red Ken 
Billy the Kid 
In the bath 

Set 1 

Pink Set 3 Storybooks (150 words) 

Scruffy Ted 
Tab the cat 
In the sun 
The dressing up box 
Tab’s kitchen 

Set 1 Sanjay stays in bed 
The greedy green 
gremlin 
In the night 
Snow 
So cool 

Sets 1, 2: ay 
+ ee 
 
+ igh 
+ ow 
+ oo 

Orange Set 4 Storybooks (150 words) 

Playday 
I think I want to be a 
bee 
A bad fright 
Follow me! 
Too much! 
A good cook? 

Sets 1, 2: ay 
+ ee 
 
+ igh 
+ ow 
+ oo 
+ oo 

Come on, Margo! 
My sort of horse 
Haircuts 
My best shirt 
Look out! 
Hun the tortoise 

+ ar 
+ or 
+ air 
+ ir 
+ ou 
+ oy 

Yellow Set 5 Storybooks (250 words) 

The duckchick 
Off sick 
Tom Thumb 
The gingerbread man 
Robin Hood 

Set 1 
Set 1 
Set 1 
Set 1 
Sets 1,2 + oo 

Lost 
Do we have to keep it? 
Danny and the Bump-a-
lump 
Grow your own 
radishes 
The foolish witch 

+ ay 
+ ee 
+ igh 
 
+ ow 
 
+ oo 

Blue Set 6 Storybooks (300 words) 

Barker 
 
The poor goose 
Hairy fairy 
King of the birds 
Our house 

Sets 1, 2: ay ee igh ow 
oo oo ar 
+ or 
+ air 
+ ir 
+ ou 

The jar of oil 
Jade’s party 
Jellybean 
A box full of light 
The hole in the hill 

Set 1 + oy oi 
Sets 1, 2, 3: a-e 
+ ea 
+ i-e 
+ o-e 

Grey Set 7 Storybooks (350 words) 

Rex to the rescue 
 
The lion’s paw 
I dare you 
Looking after a hamster 
How silly! 
Wailing Winny’s car 
boot sale 

Sets 1, 2, 3: a-e  +ea, 
+i-e, +o-e, +u-e 
+ aw 
+ are 
+ er 
+ ow (as in cow) 
+ ai 

Toad 
Andrew 
Dear Vampire 
Vulture culture 
A celebration on planet 
Zox 
A very dangerous 
dinosaur 
The invisible clothes 

+ oa 
+ ew 
+ ire 
+ ure 
+ tion 
 
+ tious cious 
 
+ ible able 

 
 



Phonics Lesson Plans  
Lesson plans can be found in the Read Write Inc. Phonics Handbook 1 (Sets 1 and 2 sounds, Sound 
blending, Red Ditty, Green – Orange Storybooks) and Handbook 2 (Set 3 sounds and Yellow – Grey 
Storybooks). 

 
Set 1 Speed Sounds Lesson outlay (use the 

appropriate blueprint lesson plans to teach speech sounds) 

 

Sets 2 and 3 Speed Sounds Lesson outlay (use 

appropriate blueprint lesson plans to teach speech sounds) 
 

• Say the sound (use the picture sound cards) 

• Read the sound (draw the picture on the 
board and then write the letter next to it) 

• Review the sounds (spot the new sound in the 
pack) 

• Write the letter 

• Speed write (select 3 sounds you have taught 
children so far) 

• Fred Talk (oral) 
 

 

• Say the sound 

• Fred Talk (choose 3-4 words) 

• Read the sound (picture and letter) 

• Review the sounds (spot the new sound in the 
pack) 

• Read the words (use phonics green words 
{together, FT in your head, speedy read}) 

• Review the words (words form previous Set 2 
lessons and WT 1.6 and 1.7) 

• Reading assessment (children to read a few 
pseudo words printed from online) 

• Spell with Fred Fingers (choose 2- 3 words) 

• Spell review (Ask children to write 2 or 3 
previously taught words) 

 

 
 

Teaching Sound Blending  

Day 1 Day 2 Day 3 Day 4 

• Review Set 1 
sounds 

• Speed write (select 
3 sounds you have 
taught) 

• Fred Talk  

• Read the words 
(use phonics green 
words {together, FT 
in your head, read 
together}) 

• Increase the speed 

• Read words in book 
and check 

• Review Set 1 

sounds 

• Speed write (select 

3 sounds you have 

taught) 

• Fred Talk  

• Read the words 

(use phonics green 

words {together, FT 

in your head, read 

together}) 

• Increase the speed 

• Read words in book 

and check 

• Spell with Fred 

Fingers (say, 

fingers, write) 

• Review Set 1 

sounds 

• Speed write (select 

3 sounds you have 

taught) 

• Fred Talk  

• Read the words 

(use phonics green 

words {together, FT 

in your head, read 

together}) 

• Increase the speed 

• Read words in book 

and check 

Sound Blending Book 
goes home 
 

Teaching ‘special 
friends’; sh, th, ch, qu, 
ng, nk 
 
* Follow Sets 2 and 3 
Speed Sounds Lesson 
outlay. 
 
Sound Blending Book 
Bag Book goes home 
on Day 1 

 

 
 

 
 
 
 
 
 
 
 
 
 



 
Teaching sequence of blending for children who requires more support 

1. Flash the sounds 
- m (sound) – Maisie Mountain (picture) 
- m (sound only) 
- Speedy read (flashing fast) 

 
2. Handwriting 

- On whiteboards 
- Focus on pen grip and directionality. (we start at the top going down etc) 
- Use the RWI rhyme e.g. down Maisie, over the mountain, over the mountain. 
- Air write, small, on boards 
- Repeat a few times 

 
3. Oral blend - Fred Talk 

- Show the picture 
- Say what it is e.g. ‘dam’ 
- MTYT: d – a – m 
- Show picture and chn ‘Fred talk’ 

 
4. Green words 

- Show the word (without the picture) 
- Say the word: e.g. dam 
- MTYT – sound the word out, point under each sound: d – a – m → ‘dam’ 
- A bit faster: d-a-m → ‘dam’ 
- Chn: d-a-m → ‘dam’ 
- Then show the side with the picture so chn can see if they are correct 
- Play a few games. Choose chn to read the word 

 
5. Writing: Fred Fingers 

- Show me 3 fingers 
- Say the word e.g. dam 
- MTYT: Touch each finger as you say the sounds: d-a-m → dam 
- Chn can ‘write’ on their fingers 
- Adult to model and write the word 
- Leave the word on the board and chn to write it a few times on their white board 

 
6. Recap 

- Read only 
- Flash previous words 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
Paper Ditty 

Day 1 Day 2 Day 3 

• Review sounds on page 

• Read the words (use 
phonics green words 
{together, FT in your head, 
read together}) 

• Read Red words (use 
phonic red cards) 

• Ditty Introduction 

• First read – children 

• Read Aloud – teacher 

• Jump-in 

• Question to talk about 

• Review sounds on page 

• Read the words (use 
phonics cards – read 
together and increase 
speed) 

• Read Red Words 

• Second read – children 

• Hold a sentence 
 
* Continue to send Sound 
Blending books home. Paper 
Ditty can also go home 

Teaching ‘special friends’; sh, th, 
ch, qu, ng, nk 
 
* Follow Sets 2 and 3 Speed 
Sounds Lesson outlay. 
 

 

Red Ditty Books 

Day 1 (Ditty 1) Day 2 (Ditty 2) Day 3 (Ditty 3) Day 4 (Get writing!) 

• Speed sounds 

• Read the story 
Green words 
{together, FT in 
your head, read 
together} 

• Speedy Green 
words 

• Red words 

• Partner Read 
Green words, 
speedy words and 
red words) 

• Ditty introduction 

• First read – children 

• Read Aloud – 
Teacher 

• Jump – in 

• Second Read - 
children 

• Question to talk 
about 

• Speed sounds 

• Read the story 
Green words 
{together, FT in 
your head, read 
together} 

• Speedy Green 
words 

• Red words 

• Partner Read 
Green words, 
speedy words and 
red words) 

• Ditty introduction 

• First read – children 

• Read Aloud – 
Teacher 

• Jump – in 

• Second Read - 
children 

• Question to talk 
about 

• Speed sounds 

• Read the story 
Green words 
{together, FT in 
your head, read 
together} 

• Speedy Green 
words 

• Red words 

• Partner Read Green 
words, speedy 
words and red 
words) 

• Ditty introduction 

• First read – children 

• Read Aloud – 
Teacher 

• Jump – in 

• Second Read - 
children 

• Question to talk 
about 
 

Ditty Book goes home 
 

• Hold a sentence on 
whiteboards or on 
worksheet. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Teaching Phonics Story Books: Green to Grey 
 

Day 1 Introduction Day 2 Fluency Day 3 
Comprehension 

Day 4 
Writing 

Day 5 New 
sound 

• Review sounds 
 

• Red words 
✓ Read across 
✓ Read down 

the columns 
 

• Speedy Green 
words 
✓ Read words 

in head then 
out loud 

✓ Repeat each 
word 

✓ Partner read 
 

• Green words  
Ask to identify 
‘special friends’. 

✓ FT together 
✓ FT in your 

head 
✓ Read 

together 
✓ Speedy 

Read 
 

• Story 
introduction 
and question 
(handbook – 
have it in a 
‘special book’) 
 

• 1st Read – chn 
read 
independently. 
Go around and 
listen to/support 
chn 

 

• Read aloud 
Teacher  
✓ Close books 
✓ Read with 

expression 
✓ Question: 

TTYP 
 

Send a copy of Speedy Green words 
home. 
Send speedy green words home. 

• Review sounds 
 

• Read Green words 
✓ Practise fluency 
 

• Red words 
✓ Read across 
✓ Read down the 

columns 
✓ Practise fluency and 

increase speed 
 

• Speedy Green words 
✓ Read across 
✓ Read down the 

columns 
✓ Practise fluency and 

increase speed 
✓ Partner read 

 

• Jump-in 
✓ Chn follow words with 

eyes as you read 
✓ Chn to jump-in when 

you are stuck 
✓ Model storyteller voice 

whilst reading 
 

• Model reading (echo 
read) 
✓ 1st read: Read 

line/page/paragraph 
and children repeat 
after you 

✓ 2nd read: Read whole 
story together 

✓ 3rd Read: Partner read 
(each partner a page) 

 

• Children read 
independently – teacher 
go around and 
listen/support each child. 

• Review 
sounds 
 

• Think about 
the story: 
Display a 
picture (book 
closed) 
✓ TOL 
✓ FF 
✓ MTYT 
✓ TTYP 

 

• Chn read – go 
around and 
listen to chn 
read (stamp in 
reading diaries) 
✓ Storyteller 

voices! 
✓ Chn to read 

whole story 
again 
 

• Questions to 
talk about 

 
Book goes home 
(black and white) 

Hold a 
sentence 
and edit 

New sound 
including 
pseudo 
words 
 
or 
 
Revise 
previous 
sounds and 
pseudo 
words 
taught. 
 
Book Bag 
Book goes 
home 
(glossy) 

 
 
 
 



 

Teaching Comprehension 

Day 1 Day 2 Day 3 and Day 4 Day 5 

• Speed Sounds 
❖ Chn practise 

sounds on pg 2 
 

• The big question and 
introduction 
❖ Write BQ on board 
❖ TTYP and discuss 
❖ Gather ideas and 

share yours 
❖ Read introduction 

to chn 
❖ Chn write down 

reflections on WB 
❖ Partners read 

each other’s 
reflections 
 

• Vocabulary check 
❖ Display words 
❖ Chn to repeat the 

word first MTYT 
then give 
explanations 

❖ Do not ask chn for 
definitions 

 

• Read text 1 
❖ Partner read 

paragraphs 
❖ Chn underline 

words both 
partners cannot 
read or don’t 
understand 

❖ Partners to choose 
2 words that they 
want you to explain 

 

• Teacher read aloud 
Text 1 
❖ Chn close their 

modules 
❖ Read with 

thoughtful, 
appropriate 
expression 

• Hold a sentence 
❖ Repeat a few times 
❖ Model 

❖ Chn write on 
wb 

 

• Vocabulary check 
 

• Re-read text 1 and 
Quick check 
❖ Read alternate 

paragraphs with 
partner and 
complete quick 
check 

 

• Questions to talk 
about 

 

• Questions to write 
about 

• Read text 2 
❖ Chn to read aloud 

in quiet voice. 
❖ Then partners to 

take turns and 
read the 
paragraphs 

 

• Teacher read aloud 
text 2 
❖ Chn close their 

modules 
❖ Read with 

thoughtful, 
appropriate 
expression 

 

• My ‘why?’ questions 

 
 

 



Phonics Assessment and grouping 

• An Entry Assessment to place the children into broad Speed Sounds Groups in the first four weeks. 

• Assessment 1 to place children in the best Storybook group after four weeks. Thereafter children are 
assessed half termly and placed accordingly. 

• Children are grouped by their word reading and fluency.  

• Formative assessment in lessons identifies children who are falling behind the pace of the 
programme and they receive extra support as necessary. 

• Any gaps are filled with swift focus and re-teaching at an individual, group or whole class level. 
 

Interventions: Phonics 
• Additional phonics for children who was absent on the day a new sound/grapheme were taught at set 

points in the day. 

• Sound recognition and blending groups for identified children in Reception and Year 1. 

• RWI Phonics continue to be taught to children in Year 2 who are working towards passing the 
Phonics Screening test. 

• Lexplore Intensive Programme for children in Y3 to Year 6 who are reading below Age Related 
Expectations. This programme is delivered to children 1:1 for 10 min every day. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



High Frequency Words  
Nursery  

Summer Term 2023 

Week 1 2 3 4 5 6 

H
a

lf
 

T
e

rm
 1 2 3 4 5 6 7 

HfW 

the and a to I Revision he of mum dad in Revision 
Assess  
HFW 

 

• HFW to be taught daily as separate sessions using flashcards for 10 minutes per session. 

• Recap previously learnt words in all sessions, introduce new words and put in context. 

• Words to be displayed in the classroom and in the writing area. 

• Words taught each week go home to be learnt. 

• Revision weeks focus on all HFW learnt since the beginning of Nursery. 
 

Reception  
Reception Autumn Term 2022 

Week 1 2 3 4 5 6 7 8 

H
a

lf
 T

e
rm

 9 10 11 12 13 14 15 

HfW 
Baseline 

Assessment 

I 
am 
the 

 

can 
a 

my 

mum 
play 
he 

like 
dad 
we 

was 
go 
cat 

you 
so  
me 

for 
and 
to 

yes 
is 
on 
 

at 
see 
she 

 

dog 
in 
no 

Revision Asses 
HFW 

 
Reception Spring Term 2023 

Week 1 2 3 4 5 6 

H
a

lf
 T

e
rm

 7 8 9 10 11 12 

HfW 

Revision Revision 

up 
look 
are 

said 
this 
day 

 

going 
big 
all 

they 
went  

of 
 

away 
it 

come 

Revision Asses 
HFW 

 
Reception Summer Term 2023 

Week 1 2 3 4 5 6 

H
a

lf
 T

e
rm

 7 8 9 10 11 12 13 

Spellings I 
am 
the 
my 
can 

a 
mum 
play 
he 
like 

dad 
we 
was 
go  
cat 

you 
so  
me 
for 
and 

to 
yes 
is 
on 
at 

see 
she 
dog 
in 
no 

up 
look 
are 
said 
this 

day 
going 

big 
all 

they 

went 
of 

away 
it 

come 

Asses 
HFW 

Revision 

 
 



• HFW to be taught daily as separate sessions using flashcards for 15 minutes per session. 

• Recap previously learnt words in all sessions, introduce new words and put in context. 

• In the Summer term children play games with the HfW such as bingo and snap. 

• In the summer term children will be taking spellings home to be learnt. 

• Words to be displayed in the classroom, during all writing sessions and in the writing area. 

• Words taught each week go home to be learnt. 

• Revision weeks focus on all HFW learnt since Nursery.  

• Some HFW (Red words) will be taught during Phonics. 

 



 

Fluency as the bridge between Word Recognition and Comprehension  
• We teach fluency as part of reading across the curriculum, class novel time and in discrete shared 

fluency sessions. 

• The school recognises that fluency can help bridge the gap from word reading to comprehension. We 
follow the principles of the model below: 

 

How does the school utilise the teaching of fluency as a bridge between Word Recognition and 
Comprehension? 

 
• Teachers model fluent reading of challenging texts during class novel time in order for pupils to gain 

exposure to complex vocabulary and sentence structures as well as gaining a deep understand of 
what expressive, meaning-laden reading sounds like. 

• Pupils are given the opportunity to read aloud in subjects across the curriculum in order to enhance 
their fluency. 

• During Shared Reading sessions, teacher overtly modelling expressive, fluent reading of a 
challenging text with pupils ‘echo reading’ selected passages.  Pupils then rehearse and perform the 
reading of these challenging texts exactly as the teacher has modelled. This session is followed up 
with a comprehension and discussion session. 
 

How does the school ensure children develop excellent language 
comprehension processes? 
• Comprehension of what has been read is the ultimate goal of reading. 

• The school’s core English curriculum is completely book-based.  From Nursery through to Year Six, 
carefully designed and sequenced units of work enable children to read complete texts and build on 
knowledge and understanding gained from texts read previously.  Children are exposed to a wide 
range of authors and genres giving them a strong sense of the canon of children’s literature. 

• Within the main units of work in English, children are explicitly taught Tier 2 vocabulary to enable 
them to understand what they read. 

• The English units of work prioritise the development of reading skills such as prediction, inference, 
visualising, making comparisons and asking questions in the early parts of the units with teachers 
modelling how skilled readers gain meaning from text. 

• The school’s wider curriculum is knowledge rich and focused on developing children’s understanding 
of the world.  Research has shown that the more children know, the better they will comprehend.  
The school’s curriculum systematically builds knowledge within and between year groups across all 
subjects.   

• We leverage retrieval practice and memory theory to ensure that knowledge is retained long-term.  
This in turn strengthens children’s understanding of what they read. 

• Subjects have knowledge organisers which outline the minimum content children should know and 
remember by the end of a unit of work as well as the key vocabulary.   

• Vocabulary is taught explicitly across the curriculum with words identified, defined, applied and the 
use of images where appropriate.  

 

 

 

 



How does Shared Reading contribute to improving comprehension? 
• Shared Reading in Year and Key Stage Two focuses on fiction, non-fiction and poetry. 

• These texts are pitched at a level beyond which children can read/understand independently. They 

need to be pitched at Greater Depth. 

• In Shared Reading pupils ‘echo’ read selected parts of the text as chosen by the teacher. This is 

followed up with comprehension strategies clarifying: summarising and questioning. 

• Each session lasts 20-30 minutes. 

• There are 3 lessons per week all based on the same text (the text used is pitched at a high level): 

Lesson One is purely fluency with children echo reading based on the teacher’s fluent modelling; 

Lesson Two starts with an echo read then follows up with visualisation, clarifying, summarising, 

predicting and questions; Lesson Three is a written comprehension lesson focused on retrieval and 

inference questions. 

 
See separate Shared Reading Guidance and Expectations. 

Reading across the curriculum 

• We aim for children to be reading in every lesson where appropriate. 

• Reading is a key source of information and has an important role in knowledge acquisition. 

• Texts read across the curriculum are primarily Non-Fiction. 

• Reading articles/extracts/ moving images/pictures/artefacts etc. can also form part of retrieval 
practice. 

 

Reading for Pleasure 

• Class Novel time – each class is read to 10 - 15 minutes every day.  The texts have been deliberately 
chosen from a suggested Shared Reading list with texts above the independent reading level of the 
majority of the class. During this time, teachers read expressively from the novel and pupils listen. 

• Library visits– we encourage regular visits to the library and we teach the children the skills to use a 
library independently e.g. the dewy decimal system etc. 

• Librarian promotes reading for pleasure across the school. 

• Author visits - we invite authors to provide workshops at least once a year. 

• Book areas – Children in EYFS and KS1 have a reading area. Each class is expected to have a tidy, 
organised Book Area that is easily accessible and clear labelled with Fiction and Non-Fiction texts. 
Children independently use the Book Area to select books to read for pleasure on their own. 
 

Home Reading 
EYFS & Year 1 - Children change books twice a week. We ensure that the books sent home match the 
sounds that have been taught in class.  Children choose an additional book once a week for adults at 
home to read to them.  
 
Year 2 – Children’s books are changed twice a week. We ensure that the books are matched to their 
reading level. They are also given the opportunity to take an additional book home to read for pleasure.  
 
Years 3 & 4 – Children’s books are changed as required (as children will be reading books of varying 
lengths). We ensure that the books are matched to their reading level. They are also given the 
opportunity to take an additional book home to read for pleasure. 
 
Years 5 & 6– Children’s books are changed as required (as children will be reading books of varying 
lengths). They are also given the opportunity to take an additional book home to read for pleasure. 

 


